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Classified
All Bargaining Unit Members are hired and placed on a salary schedule in

conclusion of the contract, the subsequent limited contract will
be for a term of one (1) year. If re-employed at the conclusion
of the one-year limited contract, the subsequent limited
contract will be for a term of one (1) year. If re-employed at
the conclusion of the second one-year limited contract, the
subsequent limited contract will be for a term of two (2) years.
If re-employed at the conclusion of the two-year contract, the
subsequent limited contract will be for a term of three (3)
years. If re-employed at the conclusion of the three-year
contract, subsequent contracts will be for a term of three (3)
years until the Bargaining Unit Member qualifies for a
continuing contract.

Upon the Recommendation of the Superintendent, the Board
may grant a contract of lesser duration than the sequence
described above on the following conditions:

a. The Superintendent shall notify the teacher, in writing,
on or before May 2™¢ of his/her intent to recommend
such contract, with reasons directed at the Professional
Improvement of the teacher as noted on the evaluation
instrument.

b. Any teacher so notified shall be entitled to a conference
with the Superintendent or his/her designee and
afforded the opportunity to respond to the reasons
listed in said notification. The conference shall be held
within ten (10) school days of the request for said
meeting.

c. The Board shall so notify such Teacher on or before

June 1% of its action upon the Superintendent’s
recommendation.

Continuing contracts shall be issued as provided by law.

accordance with the job classification.

Classified employees hired before September 1 of any school year shall be
employed on a limited contract for a term of one (1) year. If re-employed at the
conclusion of the one-year limited contract, the subsequent limited contract will be
for a term of one year. If re-employed at the conclusion of the second one-year
limited contract, the subsequent limited contract will be for a term of two (2) years.
If re-employed at the conclusion of the two-year contract, the subsequent limited
contract will be for a term of three (3) years. If re-employed at the conclusion of
the three-year contract, the subsequent contract will be a continuing contract, which

supersedes ORC 3319.081.
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5.

Suspension of Contracts

To the extent reductions are not achieved through attrition the Superintendent will
recommend reductions in each teaching field affected (area of certification), giving
preference to those on continuing contract. Seniority shall not be the basis for a
reduction except between teachers who have comparable evaluations. The Board

may suspend a contract in part.

Seniority

d.

Seniority shall be determined by the length of continuous service in the
district. Each teacher shall be placed on seniority list(s) within his/her area
or areas of certification. If two or more teachers have the same length of
continuous service, then seniority will be determined by:

1, The daie of the Board meeting at which the teacher was hired; and
then by;
2 The order in which the person’s name appears in the minutes of the

Board meeting at which such person was hired. The first name listed
shall have seniority over the second name listed.

Length of continuous service will not be interrupted or affected by
authorized leaves of absence.

Recall for Staff Members Whose Contracts Are Suspended

a.

Staff members whose contracts are selected for suspension shall immediately
be placed upon a recall list for a period of up to five (5) years.

Staff members on the recall list as of June 30, 2016 are exempt from the five
(5) year limitation.

Staff members whose continuing contracts are suspended shall have the right
of restoration to continuing service status if and when teaching positions
become vacant or are created for which any of such Teachers are or become
qualified. Seniority shall not be the basis for a recall except between teachers
with comparable evaluations.

When no continuing contract Teachers on the recall list are eligible for recall,
then staff members whose limited contracts are suspended shall have the right
of restoration to service as provided above.

Staff members non-renewed for performance reasons shall not appear on this
list. No new staff members shall be employed by the Board while there are
teachers on the recall list who are Certificated for any opening of a teaching

position.

1. Where group insurance policies permit, a staff member on the recall
list who is unemployed and does not otherwise have group coverage

60

























































































































































Instruction and Assessment

] Ineffective

Developing

[ Skilled ]

Accomplished

PRIOR CONTENT
KNOWLEDGE /
SEQUENCE /
CONNECTIONS
{Standard 1: Students;
Standard 2: Content;
Standard 4:
Instruction)

Sources of Evidence:
Pre-Conference

INSTRUCTIONAL PLANNING

The teacher’s lesson does not
build on or connect to
students’ prior knowledge, or
the teacher may give an
explanation that is illogical or
inaccurate as to how the
content connects to previous
and future learning.

The teacher makes an attempt
to connect the lesson to
students’ prior knowledge, to
previous lessons or future .
learning but is not completely
successful.

The teacher makes clear and
coherent connections with
students’ prior knowledge and
future learning—both explicitly
to students and within the
lesson.

The teacher plans and
sequences instruction to
include the important content,
concepts, and processes in
school and district curriculum
priorities and in state
standards.

The teacher uses the input and
contributions of families,
colleagues, and other
professionals in understanding
each learner’s prior knowledge
and supporting their
development. The teacher
makes meaningful and
relevant connections between
lesson content and other
disciplines and real-world
experiences ang careers as
well as prepares opportunities
for students to apply learning
from different content areas to
solve problems.

The teacher plans and
sequences instruction that
refiects an understanding of
the prerequisite relationships
among the important content,
concepts, and processes In
school and district curriculum
priorities and in state
standards as well as multiple
pathways for learning
depending on student needs.
The teacher accurately
explains how the lesson fits
within the structure of the
discipfine.

Evidence
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KNOWLEDGE OF
~ STUDENTS
{Standard 1: Students)

Sources of Evidence:
Analysis of Student
Data
Pre-Conference

INSTRUCTIONAL PLANNING

The teacher demonstrates a
lack of familiarity with
students’ backgrounds and has
made no attempts to find this
information.

The teacher’s plan for
instruction does not
demonstrate an
understanding of students’
development, preferred
learning styles, and/or student
backgrounds/prior
experiences.

The teacher demonstrates
some familiarity with students’
background knowledge and
experiences and describes one
procedure used to obtain this
information.

The teacher’s instructional
plan draws upon a partial
analysis of students’
development, readiness for
learning, preferred learning
styles, or backgrounds and
prior experiences and/or the
plan is inappropriately tailored
to the specific population of
students in the classroom.

The teacher demonstrates
familiarity with students’
background knowledge and
experiences and describes
multiple procedures used to
obtain this information.

The teacher’s instructional
plan draws upon an accurate
analysis of the students’
development, readiness for
learning, preferred learning
styles, and backgrounds and
prior experiences.

The teacher demonstrates an
understanding of the purpose
and value of learning about
students’ background
experiences, demonstrates
familiarity with each student’s
background knowledge and
experiences, and describes
multiple procedures used to
obtain this information.

The teacher's analysis of
student data (student
development, student learning
and preferred learning styles,
and student backgrounds/prior
experiences) accurately
connects the data to specific
instructional strategies and
plans.

The teacher plans for and can
articulate specific strategies,
content, and delivery that will
meet the needs of individual
students and groups of
students.

Evidence
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Instruction and Assessment SN ad b i Far it o
T e Fa] 15 Ineffective Developing , Skilled Accomplished
There is little or no evidence of | The teacher is fair in the The teacher has positive The teacher has positive

a positive rapport between treatment of students and rapport with students and rapport with students and

INSTRUCTION AND ASSESSMENT

CLASSROOM
ENVIRONMENT
(Standard 1:
Students; Standard 5:
Learning
Environment;
Standard 6:
Collaboration and
Communication)

Sources of Evidence:
Pre-Conference
Formal Observation
Classroom
Walkthroughs/
Informal
Observations

the teacher and students. For
example, the teacher may
respond disrespectfully to
students or ignore their
questions or comments.

There are no evident routines
or procedures; students seem
unclear about what they
should be doing or are idle.

Transitions are inefficient with
considerable instructional
time lost. Lessons progress toc
slowly or quickly so students
are frequently disengaged.

The teacher creates a learning
environment that allows for
little or no commurication or
engagement with families.

Expectations for behavior are
not established or are
inappropriate and/or no
monitoring of behaviors
ocecurs. The teacher responds
to misbehavior
inappropriately.

establishes a basic rapport
with them. For example, the
teacher addresses student’s
questions or comments but
does not inquire about their
overall well-being.

Routines and procedures are
in place, hut the teacher may
inappropriately prompt or
direct students when they are
unclear or idle.

The teacher transitions
between learning activities,
but occastonally loses some
instructional time in the
process.

The teacher welcomes
communication from families
and replies in a timely manner.

Appropriate expectations for
behavilor are established, but
some expectations are unclear
or do not address the needs of
individual students. The
teacher inconsistently
monitors behavior.

demonstrates respect for and
interest in all students. For
example, the teacher makes
eye contact and connects with
individual students.

Routines and procedures run
smocthly throughout the
lesson, and students assume
age-appropriate levels of
responsibility for the efficient
operation of the classroom.

Transitions are efficient and
occur smoothly. There is
evidence of varied learning
situations (whole class,
cooperative learning, small
group and independent work).

The teacher engages in two-
way communication and offers
a variety of volunteer
opportunities and actlvities for
families to support student
learning.

A classroom management
system has been implemented
that is appropriate and
responsive to classroom and
individual needs of students.
Clear expectations for student
behavior are evident.
Monitoring of student
behavior is consistent,
appropriate, and effective,

demonstrates respect for and
interest in individual students’
experiences, thoughts and
opinions. For example, the
teacher responds quietly,
individually, and sensitively to
student confusion or distress.

Routines are well-established
and orderly and students
initiate responsibllity for the
efficient operation of the
classroom.

Transitions are seamless as
the teacher effectively
maximizes instructional time
and combines independent,
collaborative, and whole-class
learning situations.

The teacher engages in two-
way, ongoing communication
with famliies that results in
active volunteer, community,
and family partnerships which
contribute to student learning
and development.

A classroom management
system has been designed,
implemented, and adjusted
with student input and is
appropriate for the classroom
and individual student needs. -
Students are actively
encouraged to take
responsibility for their
behavier. The teacher uses
research-based strategies to
lessen disruptive behaviors
and reinforce positive
behaviors.

Evidence
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PROFESSIONAL
RESPONSIBILITIES
{Standard 6:
Collaboratien and
Communication;
Standard 7:
Professional
Responsibility and
Growth)

Sources of Evidence
Professional
Development Plan or
Improvement Plan;
Pre-conference,
Post-conference;
daily interaction with
others

PROFESSIONALISM

The teacher fails to
communicate clearly with
students and families or
collaborate effectively with
professional colleagues.

The teacher fails to

{ understand and follow
1 regulations, policies, and

agreements.

The teacher fails to

demonstrate evidence of an
ability to accurately seif-assess
performance and to
appropriately identify areas
for professional development.

The teacher uses a variety of
strategies to communicate
with students and families and
collaberate with colleagues,
but these approaches may not
always be appropriate for a
particular situation or achieve
the intended outcome.

The teacher understands and
follows district policies and
state and federal regulations
at a minimal level.

The teacher identifies
strengths and areas for growth
to develop and implement
targeted goals for professional
growth.

The teacher uses effective
communication strategies with
students and families and
works effectively with
colleagues to examine
problems of practice, analyze
student work, and identify
targeted strategies.

The teacher meets ethical and
professional responsibilities
with integrity and honesty.
The teacher models and
upholds district policies and
state and federaf regulations.

The teacher sets data-based
short- and long-term
professional goals and takes
action to meet these goals.

The teacher communicates
effectively with students,
families, and colleagues. The
teacher collaborates with
colleagues to improve
personal and team practices
by facilitating professicnal
dialogue, peer observation
and feedback, peer coaching
and other collegial learning
activities.

The teacher meets ethical
and professional
responsibilities and helps
colleagues access and
interpret laws and policies
and understand their
implications in the
classroom.

The teacher sets and
regularly modifies short-and
leng-term professional goals
based on self-assessment
and analysis of student
learning evidence.

Evidence
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EXHIBIT H-1

Ohio School Counselor Evaluation System Professional Growth Plan A

Professional Growth Plan

On an annual basis, a school counselor will develop two goals for professional growth and development; one in relation to the six standards and the
second in relation to the Metric of Student Outcomes area. Professional development should be individualized to meet the needs of the school counselor
and specifically relate to the identified areas of the refinement as identified in the school counselor’s evaluation. The development of the plan can be
informed by self-assessment, previous evaluation results, and other relevant data that will assist the school counselor in setting appropriate goals for

professional growth. The evaluator should recommend professional development opportunities and support the school counselor by providing resources
(e.g., time, financial).

School Counselor Name: Enter Name Evaluator Name: Enter Name [ Self-Directed [ Collaborative
Choose the Standard(s) aligned to the goal. These are addressed by the evaluator as appropriate for this school counselor.
[J Comprehensive School Counseling Program Plan [ Evaluation and Data
o | [ Direct Services for Academic, Career, and Social/Emotional Development [0 Leadership and Advocacy
5 [ Indirect Services [ Professional Responsibility, Knowledge, and Growth
o Goal Statement Demonstrating Performance on Action Steps & Resources to Achieve : : Dates
8 Standard Goal Evidence Indicators Di i
Choose the domain(s) aligned to the Metric of Student Qutcomes goal.
o | Academic O College/Career (] Social/Emotional
B Goal Statement Demonstrating Ability to Produce Action Steps & Resources to Achieve 5 : Dates
=
- Positive Student Outcomes Goal Evitkor Tk, Discussed
&
Comments:
Enter comments here

School Counselor Evaluator Date
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EXHIBIT H-2

Ohio School Counselor Evaluation System Improvement Plan

Improvement Plan

Written improvement plans are to be developed when a school counselor receives an overall Ineffective rating. The purpose of the improvement plan is to identify
specific deficiencies in performance and foster growth through professional development and targeted support. If corrective actions are not made within the time
specified in the improvement plan, a recommendation may be made for dismissal or to continue on the plan.

School Counselor Name: Enter name here. Date of Improvement Plan Conference: Enter date
School Year: Enter year Building: Enter building

provement Statement — List
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